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CHAPTER I
INTRODUCTION
RationaleDue to the ccanplexity of the society in which we now live,
obstacles to successful adjustment have never been equalled before in our
civilization. The demands placed upon educators, as a result, are greater
than ever before if education should help children to become well-adjusted
individuals. The question then comes to mind - Are teachers capable of
assuming the great responsibility that is theirs?
Witty and Skinner^ report that there were 2,500,000 American children
in 1930 who displayed well-defined behavior problems according to the
White House Conference on Child Health and Protection, The number, most
likely, is much greater today. A fundamental question to which an answer
must be given confronts those idio are concerned with teaching and learning*
Is it more important to have children develop well-adjusted personalities
or is it more important that they fulfill other academic objectives?
Personality tests or inventories have been devised to help teachers in
the evaluation of the adequacy of the child’s adjustment. The tests are
"objective, psychometric devices which purport to measure tendencies, habits,
and a variety of distinctive characteristics other than those of pl^sique
1
Paul A, Witty and Charles E. Skinner, Mental Hygiene in Modern Educa¬
tion (New York, 19lil), p.3.
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and intellectual capacity,”^ It is impossible for a single test to be diag¬
nostic of the total p ersonality, but "numerical scores, however, have some
value in helping the teacher evaluate the adequacy of the child's ad;justment.
How much in5>ortance is to be attached to the scores varies, of course, with
the test and the test situation*"^
The question arises* Is the teacher's own personality adjustment an im¬
portant factor in desirable personality adjustment on the part of students?
According to Witty and Skinner,^ a fair proportion of the adjustment
problems which teachers find in children arise in the teacher-child-relation¬
ship and are a result of the teacher's own personality. They, further, re¬
port that in a stucty’ by Bqynton and associates, it was found that more un¬
stable children were found in the classrooms of unstable teachers.
Keeping in mind the things that have been mentioned and asstuning that
the teacher must iinderstand each unique child and help him to develop to his
maximum capacity this study was made. There was an awareness that one of
the factors which is frequently proposed as an obstacle to reliance on scares
from inventories of personality adjustment is that examinees may deliberately
mislead the examiner by not responding truthfully to the items of the test.
This, however, would be possible only if the examinees are sufficiently in¬
formed about the traits which the test has been prepared to meas\ire. Also
1
J, McV, Hunt, Personality and the Behavior Disorders (New York, 19i4li)5
p* 3«
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it may be that where tests of this sort are concerned, the ability of one
to mislead the examiner is related to the examinee's personal level of ad¬
justment*
Statement of the Problem.— The problem in this study was to determine
whether selected groups of teachers were able to respond 1^ written con¬
cepts of desired adjustment, and to a personality inventory in such a manner
as to indicate that they are aware of the most desirable adjustment in
pupils on the grade-levels they were teaching.
Purposes of the Stu<^,— The purposes of the stuc^ weret
1. To analyze concepts or descriptions of desired adjustment written
by the teachers used in this stucfy.
2. To obtain teachers' reactions to a standardized personality in¬
ventory idien the inventory was used as an indication of knowledge
rather than as a measure of their personality adjustment.
3. To determine if there was a difference between the number of
concepts of adjustment written by teachers whose responses revealed a
greater knowledge of desired personality adjustment as compared with
teachers whose responses revealed a meager knowledge of adjustment,
U* To determine the relationship between the responses of teachers
to the inventory used as an indication of knowledge and an inventory
used as an indication of their personality adjustment.
Definition of Terms.— Personality, adjustment, and maladjustment were
defined operationally as such were measijred by the California Test of
Personality and the Minnesota Multiphasic Personality Inventory.
ProcedTire.— The subjects involved in this study were seventy-five
teachers, thirty-two elementary school teachers, fifteen secondary school
teachers, and twenty-eight practice teachers.
li
The thirty-two elementary school teachers used in this study were a
group of women teachers, twenty-five of whom were eii$)loyed in the public
schools of Athens, Georgia and seven of whom were teachers enrolled in
graduate courses in the School of Education of Atlanta University, All of
these teachers with the exception of four held U-year certificates, two
held five-year certificates, and two were the holders of 3-year certificates.
The secondary school teachers were eight female and seven male. All of
these teachers with the exception of two male were employed in the public
schools of Athens, Georgia, and no teacher held less than a four-year
certificate. Three teachers held 5*vear certificates.
The twenty-eight practice teachers used in this study were seniors at
Spelman College in Atlanta, Georgia,
The data collected in this study consisted of:
1, TiCritten concepts or descriptions of desired adjustment,
2, Reactions of subjects used in this study to the California Test
of Personality when the test was used as a measTire of knowledge rather
than as a measure of personality,
3, Teachers' reactions to the Minnesota Multiphasic Personality
Inventory used as a measiire of their adjustment.
Data collected from the thirty-eight teachers in the public schools of
Athens, Georgia required their assembling on Monday, May, 1952 in the
library of the Athens High and Industrial School at 3*15 P* M, To each
of the teachers thus assembled, the writer passed two sheets of paper, a
copy of the California Test of Personality (Elementary Series to elementary
teachers and Secondary Series to secondary teachers) and a mimeographed
copy of the following directions which the writer read aloud and asked each
teacher to comply with. The directions given were:
5
Directions^
On the piece (s) of paper that has (have) been given you, please
describe as brief]^ and as concisely as you can a well-adjusted child.
This child may be one that you know, have known, or a figment of
your imagination.
Do not use over 100 words.
After you have described a well-adjusted child, try to think of
yourself in terms of the child you have just described. Check the
test as you think this well-adjusted child you have described would
check it and not the way you would check it yourself.
Please ask no questions nor confer with anyone regarding the
narratives of questionnaire before you have turned them in.
If you do not wish to sign your name, use a fictitious one, but
be sure that you use the same name on both the test and the narrative.
In order to gather all of the necessary data which would lead to the
realization of all of the purposes of this study, and due to the length of
the Minnesota Multiphasic Personality Inventory, a second sitting, which
took place at the same time and place on the following Monday, May 27,
1952, was necessary.
To each of the sujsjects, the writer passed a test booklet of the Miiane-
sota Multiphasic Personality Inventory and a corresponding answer sheet.
The writer than read aloud the directions with the subjects, allowed a period
for questioning, and asked each person to work as quickly as possible. No
time limit was placed on the test. The group was told that as soon as a
person had finished, he might leave the room.
Data secured from the group of practice teachers used in this study
were collected during a period of two weeks by a faculty member of Spelman
College, The subjects were members of a class in Adolescent Psychology
Tdiich met in the afternoons two days per week. The same directions were




After the data were collected, the descriptions were analyzed and the
tests were hemd-scored ty the writer, an analysis of which follows in the
next chapter.
Descriptions of Instruments.— The California Test of Personality
Was devised by Louis P. Thorpe, Willis W, Clark, and Ernest W, Tiegs, and
according to the authors, has been designed "to identify and reveal the
status of certain highly in^jortant factors in personality and social adjust¬
ment usually designated as intangibles,"^
The major purpose of the test, according to the authors, is to "reveal
the extent to which the pupil is adjiisting to the problems and conditions
which confront him and is developing a normal, happy, and socially effective
personality ,"2
The test is divided into two sections, each of which consists of six
sub-tests.
The purpose of Section 1 is to indicate how the pupil feels and
thinks about himself, his self-reliance, his estimate of his own worth,
his sense of personal freedom, and his feeling of belonging. In this
section the pupil also reveals certain withdrawing and nervous ten¬
dencies which he may possess. Section 2 consists of social adjustment
components. Its purpose is to show how the pupil functions as a social
being, his knowledge of social standards, his social skills, his free¬
dom from anti-social tendencies, and his family, school, and community
relationships
1
Louis P, Thorpe, Willis W, Clark, and Ernest W, Tiegs, "Manual of





Louis P, Thorpe, Willis W, Clark, and Ernest W, Tiegs, "Manual of
Directions," California Test of Personality, p, 2,
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This test was chosen for several reasons. Chief among them was the fact,
according to the authors, that the test was so designed to reveal areas and
specific types of tendencies to think, feel, and act which reveal xuadesirable
individual adjustments. The reliability does not suffer when compared with
mar^ widely ixsed tests of mental ability and school achievement - the relia¬
bilities of the component test varying from ,60 to *80 and thus sufficiently
high to locate more restricted areas of personality difficulty. The authors
have seen to the validity of the test t»y the adequate selection of test items,
by obtained correlations among components which emphasize the mity or "whole¬
ness” of the normal individual, by the way the items have been disguised in
order that the child will not represent the truth in order to protect him¬
self, and by giving practical considerations to certain limitations of the
1
instrument.
The Minnesota Multiphasic Personality Inventory, also used in this stucfy,
was devised by S,R, Hathaway and J,C, McKinley and con?)rises 550 statements
designed to yield scores on four validity scales and nine clinical scales.
The clinical scales are hypochondriasis, depression, listeria, psycho¬
pathic personality, masculinity-feminity, paranoia, psychasthenia, schizo¬
phrenia, and iQ^omania. The linportance of a trait, according to the authors,
is determined by the clinical of personnel worker who wishes to assay those
traits that are commonly characteristic of disabling psychological abnormality,2
The test was chosen because statistical studies regarding reliability and




S,R, Hathaway and J,C, McKinley, "Manual,” Minnesota Multiphasic
Personality Inventory (New York* 1951), p, l-i;»
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worded as to eliminate the tendency to protect one's self by falsifying,
and the inventory contains foxjr validating scales.
Survey of Literature.-— A survey of the literature has revealed perti¬
nent material iriaich falls into the following areas s Literature on behavior
problems as judged by teachers, literature on the personality of teachers,
and literature on the relationship of teachers' personalities to their
evaluation of pi;5)ils' behavior problems. The highpoints of each area of
literature reveal the following*
Considering the area of literature on behavior problems as judged
1
teachers, Wickman in an effort td ascertain teachers' attitudes toward
children's behavior conducted a study in a Minnec^olis public school and
a second study, by request, in a Cleveland public school* He attempted to
realize his purpose by using the following procedures*
The twenty-nine teachers in the Minneapolis school were asked to report
all of the kinds of behavior problems which they had enoountwed in their
teaching careers, next to rate all of their pupils on a behavior record
containing a list of the behavior problems which had been reported most
frequently, and finally, to rate their pupils again on a behavior and
personality rating scale devised by Wickman and constructed with reference
to graded lists of behavior and personality characteristics considered im¬
portant by mental hygienists in estimating the emotional and social adjust¬
ment of the child.
Wickman found that the teachers considered the most serious behavior
problems to be those relating to classroom requirements - violations of
1
E.K. Wickman, Children's Behavior and Teachers' Attitudes (New York,
1929).
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classroom rxiles and routine, failure to meet schoolroOTi requirements. On
the other hand, they were less concerned with those problems which offered
no interference with the smooth functioning of the class routine.
In a like manner, the twenty-seven teachers in the Cleveland school
were asked to designate undesirable behavior. The teachers were then asked
to record, on appropriate rating scales, their Individual reactions to the
problems observed, and finally their reactions to the total behavior adjust¬
ments of their pupils. The findings from this group along wil^ other groins,
on the whole, corroborate the findings of the Mixmeapolis group.
As a final procedure in this study Wickman secured the cooperation of
thirty mental hygienists in rating the same fifty problems of behavior which
had been incorporated into the rating scales administered to teachers,
Wickman found that there was a difference in the ratings received from
the teachers and the clinicians. The clinicians rated undesirable personal¬
ity as most serious, gave a median rating to violations of moral standards,
and regarded violations of school regulations least serious. The clinicians
considered, in most cases, recessive traits more serious than aggressive
1
traits•
Stogdill^ attempted to do the same stuc^ as Wickman, using a group of
parents whereas Wickman had used a group of teachers. The general method
employed was essentially the same. Stogdill found parental attitudes
differed to a marked degree from that of the mental-hygienist group. He
1
E, K, Wickman, Children's Behavior and Teachers* Attitudes,
2
R, M. Stogdill, '•Parental Attitudes and Mental Hygiene Standards,"
Mental Hygiene, XV (October, 1931), 813-2?,
10
found that parents put greater Insistence on observance of moral taboos,
parental authority, adherence to group standards and social customs, and
relative indifference to the effect that such insistence may have upon the
child's emotional and mental adjustment. It seems that the findings of
Stogdill were in harmoi^ with those of Wickman,
In a similar manner, Laycock^, working under a grant given in 1929 by
the Canadian National Gcmmiittee on Mental £tyglene, made a study of 169
elementary school teachers in the city of Saskatoon, Saskatchewan, Canada,
The teachers used in this study were asked to list the behavior problems
that they had observed in pupils and later to rate the 109 items thus ob¬
tained as to frequency of occurance and to seriousness. The results, in
general, may be said to support Wickman's conclusion that teachers were more
concerned about behavior that interferred with their immediate purposes and
felt relatively little concern with problems relating to the personality of
the child. Laycock's subjects differed from Wickman's only in rating
regressive personality as more serious than aggressive traits.
Another study that lends support to the findings of the previously
2
mentioned studies is one that was made by Betts. The purpose of Bett's
study was to Inquire into the teacher's interpretation of the problems or
difficulties most frequently met or found most troublesome in the public
school classroom. The inquiry fell into two broad phases. In the first
phase, a group of teachers were asked, without further help or suggestion.
1
S,R, Laycock, "Teacher's Reactions to Maladjustment of School Children,"
British Journal of Educational Psychology, XXVII (December, 192?), 11-29.
2
George H. Betts, "Teachers* Diagnosis of Classroon Difficulties,"
Elementary School Journal, XXVII (December, 1927), 6OO-6O8,
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to describe the most pressing difficulties experienced in their classrooms.
In the second phase, a second group of teachers were given a list of ninety
common classroom difficulties set forth tiy the first group and asked to
indicate in the order of rank the situations in the list which gave them
trouble. According to Betts, the difficulties encountered most frequently
were those connected with stucfy and lesson-getting. The second source of
problems was organization and administration of the school. Difficulties
related to the teacher’s presentation of the lesson was third. Impossible
as it may seem, the leading difficulties reported in connection with teachr
Ing was that some pupils wanted to talk too much.
So far, the findings reported in the studies described support generally
1
those of Wickman, Peck, though was interested in checking on Wickman's
contention. As a result, diirlng the summers of 1932, 1933, and 193ii, Peck
announced to teachers enrolled in his classes in Child Psychology in the
University of Texas that each might hand in a case stuc^y of an unadjusted
child or pupil. The writing of the case stucty was not obligatory, A
short reading could be substituted. One hundred and seventy-five teachers,
both high school and elementary teachers, wnote case studies of maladjusted
pupils and stated problems which caused him or her to consider the pupil
maladjusted.
According to Peck, teachers contributing to the investigation put upon
behavior problems almost the opposite emphasis to that reported by Wickman
and the other studies mentioned that have corroborated Wickman's findings.
The teachers in this study. Peck reports, considered the various classes of
1
Leigh Peck, "Teachers' Reports of Unadjusted School Children," Journal
of Education Psychology. XIVI (February, 1935), 123-28.
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disciplinary offenses as least serious, and placed a median emphasis upon
violations of moral standards and of school work requirements.
Peck felt that the technique used in securing teachers* responses had
probably influenced the results of each stu<fy since the teachers in the
other mentioned studies had been asked to rate abstract items of behavior
idiile the teachers in the stucfy presently discussed reported their reactions
1
to the specific problems of actual children.
2
MacClenathan made a stucfy whose purpose was to discover the kinds of
conduct considered misbehavior or unusual behavior by Brooklyn teachers and
parents.
Teachers and a child-study group listed what they considered types of
misbehavior. Over 100 misbehavior items were assembled and condensed into
a list. Each teacher was then given a typed list of all the pupils in her
room and asked to class each child's total behavior under the following heads:
(1) extremely well-adjusted behaviorj (2) having only minor difficulties}
(3) behavior problems. Children in the last two classes were grouped for
further study.
The same procedtire was used with the child-stu(fy class. Due to the
fact that the child-study class' opinions would possibly have been colored
by reading, it was decided that opinions of a small group of mothers who
possessed but a casual knowledge of the subject as far as was known would
be used. Seven mothers were asked to rate the misbehavior traits coH?)iled
1
Leigh Peck, "Teachers' Reports of Unadjusted School Children," Journal
of Educational Psychology,
2
Ruth MacClenathan, "Teachers and Parents Study Children's Behavior,"
Journal of Educational Sociology.XII (January, 193U), 325-33,
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by the child-study group.
The cardinal principle brought out the study was that each group tended
to rank as most serious those behavior patterns which interferred most with
the smooth functioning of that group's affairs. The opinion developed in
the groups was that it was not surprising that children have difficulty in
adjusting themselves to the varying situations of their home, community, and
school environments. The recognition of this conflict in teacher and parent
1
demands was the main conclusion reached in this stucfy.
Considering the area of literature on behavior problems as judged l?y
teachers, the findings revealed that teachers, when rating abstract behavior,
tended to be most aware of problems that interferred with the routine of the
schoolroom but less concerned with problems that offered no interference.
On the other hand, the findings revealed that teachers ■jrtien rating problems
of actual children, tended to give ratings that were in agreement with those
of the mental hygienist,
2
In the area of teacher adjustment. Peck made an investigation which
sought to ascertain the adjustment difficulties of a group of 100 wcmien
teachers. Control groups, consisting of fifty-two women students (nearly
all prospective teachers) and twenty-six men (teachers and prospective
teachers) were studied. Data were sectared ty means of the Thurstone Person¬
ality Schedule, the Otis Test of Mental Ability, personal data sheets, and
informal statements of the problems to which the subjects were making a
1
Ruth MacClenathan, "Teachers and Parents Stucfy Children's Behavior,"
Journal of Educational Sociology,
2 ■
Leigh Peck, "A Study of the Adjustment Difficulties of a Group of Women
Teachers," The Journal of Educational Psychology, XXVII (September, 1936),
813 - 27,
conscious effort to adjtist*
Peck found that the women teachers were not so well-adjusted as the
women students, and women as a whole were not so well-adjusted as the men
according to the instruments used*
One-third of the women teachers were definitely maladjusted, and one-
sixth needed psychiatric adwice, as judged hy the Thurstone Personality
Schedule, Only one-fifth could be classified as well-adjusted. He further
states that the correlation between the self-estimates of adjustment and
the adjustment scores were so low as to indicate that the subjects were un¬
able to judge their own mental health,
1
In the same vein, Thoa^json in a paper read at the Oklahoma Academy
of Science gave the following data gathered by Miss D, R, Peckham, Traive
County Supervisor - Austin, Texas,
Thirty-eight teachers were given the Bernreuter Personality Inventory
in order to determine, by sampling, what the mean score of the group would
be in con^sarison with the population at large.
It was found, on the basis of the reactions of the teachers to the in¬
strument used, that only 26^ of the group possessed emotionally stability
prerequisite for teaching, and that only 23/6 of the group co\ild be con¬
sidered as well-adjusted to their environments. The data also revealed the
teachers* "domination or desire for domination," when compared with the
population at large. The group of teachers' reactions, on a idiole, were
also unfavorable in the area of "self-sufficiency" and "sociability,"
1
Charles E, Thonpson, "Personality of the Teacher as it Affects the
Child," Education Forum, VI (May, 19U2), 261-61;,
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It is the personality of the teacher considered in its total as¬
pect, Tshich should direct the stimulation of the child toward the total
classroom learning e^qjerience. This stimulation should also be directed
toward a practical and economic usefvilness of the subjects taught*
Further, if a criterion of a wholesome personality is taken as being
that of efficiency in social situations, can it be eaqsected of a teacher
deviating from such an efficient state to adequately stimulate child¬
ren either in a learning situation or toward l^genic personality deve¬
lopment? Personality should grow in and by social experience,^
The literature on personality of teachers pointed out that teachers on
a whole are a poorly adjusted group.
Considering the area of literature on the relationship of teachers'
2
personalities to their evaluation of pupils' behavior problems, Clark
made a study to determine the relationship between the personality traits
of elementary school teachers and their evaluation of objectionable pupil
behavior. This investigation was conducted in the Flint, Michigan public
schools during the spring of I9I+8,
It was discovered that certain types of behavior are more annoying to
teachers with good mental health than to those with poor mental health.
Conversely, it was discovered that other types of pupil behavior stimuli are
more annoying to teachers with poor mental health than to those with good
mental health.
In an effort to discover the nature of adjustment problems or annoyances
considered by teachers to be a source of concern or emotional disturbance
and the extent to which such problems or annoyances existed among a samp-
1
Charles E, ThOB5)son, "Personality of the Teacher as it Affects the
Child," Education Forum, 26I4,
2
Elmer J. Clark, "The Relationsh3.p Between the Personality Traits of
Elementary School Teachers and Their Evaluation of Objectionable Pupil
Behavior," Journal of Educational Research, XLV (September, 1951), 61-65.
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ling of elementary school teachers, Kaplin^ conducted this stucty. The
study was undertaken on the assua5>tion that if the taroubles of teachers are
known, steps can be taken to relieve teachers of disturbing emotional strains.
An investigation of factors which disturbed or annoyed 20li elementary
school teachers revealed thatt
1, More than half the teachers were distressed by 38 problems or
situations presented to them for evaluation. Eighty-four per cent of
these problems or situations related to the behavior of children,
2, The patterns of child behavior most distressing to teachers
were those which violated the teachers' personal standards or challenged
their role as leaders, disciplinarians, and instructors.
The findings in the areas of literature surveyed seem to point out that
teachers are most concerned about agressive traits of personality and little
concerned about regressive traits when rating abstract behavior, lllhen
rating the behavior of actual children, the opposite enphasis is placed.
It was revealed further that teachers, themselves, are to a great extent,
a maladjusted group, and that certain problems are more annpylng to teachers
with poor mental health than with teachers with good mental health. The
most distressing problems were those which violated the teachers' personal
standard or challenged their role as leaders, disciplinarians, and
instructors,
1
Louis Kaplan, "The Annoyances of Elementary School Teachers," Journal
of Educational Research, XLV (Uay, 1952), 6U9-65,
CHAPTER II
PRESENTATION, ANALYSIS, AND INTERPRETATION OF DATA
Introductory Statement«—• In gathering the data for this study -32 ele¬
mentary school teachers, l5 secondary school teachers, and 28 practice
teachers - were eiskedt to write narrative descriptions of children whom
they considered well-adjusted, to check the California Test of Personality
as they felt the well-adjusted child whom they described would check it^
and to check the Minnesota Multiphasic Personality Inventory as they would
check it themselves.
The data collected were analyzed in an effort to realize the purposes
of this study; namely,
1, To analyze concepts or descriptions of desired adjustment
written ty teachers used in this study.
2, To obtain teachers' reactions to a standardized personality
Inventory when the inventory was used as an indication of knowledge
rather than as a measure of their personality adjustment.
3, To determine if there was a difference between the number of
concepts of adjustment written by teachers whose responses revealed a
greater knowledge of desired personality adjustment as cos^ared with
teachers whose responses revealed a meager knowledge of adjustment.
U. To determine the relationship between the responses of teachers
to the inventory used as an indication of knowledge and an Inventory
used as an indication of their personality adjustment.
17
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Analysis of Hirltten Descriptions «»■— Utitten descriptions of well-ad¬
justed children were received from all subjects used in this study. The
descriptions were carefully read and analyzed. Each trait mentioned was
categorized imder one of twelve coii^)onents of adjustment (Self and Social)
as measured by the California Test of Personality,
The number of traits mentioned in the descriptions ranged from 2 to 12,
The range for the elementary groi5> was from 2 to 8 with a median of ii.l
traits mentioned. In the case of the secondary group, the number of traits
mentioned ranged from 2 to 8 with a median of 3 traits mentioned. The
student group had a range of traits from 2 to 12 with a median of 5 traits
mentioned.
The number of traits mentioned in the descriptive narratives received
from the subjects used in this study and the per cent of the groups men¬
tioning them are shown in Table 1,
As indicated in Table 1, in the area of Self-AdJvistment, components
receiving the greatest number of frequencies ty the elementary group were
Self-Reliance and Freedom frcm Nervous Syn^itoms, the least number of fre¬
quencies were Belonging and Personal Freedom,
The secondary groiq) listed the greatest nvimber of frequencies to the
component of Self-Reliance and the least number to the component of Belong¬
ing, No frequencies were given ly this grov5> to the component of Personal
Worth,
The student group tied for the greatest number of frequencies the com¬
ponents of Personal Worth and Freedom from Nervous Symptoms, In the second
place, on the basis of frequencies, Self-Reliance was listed. This group
listed the least number of frequencies to the components of Personal
Freedom and Freedom frcmn Withdrawing Tendencies,
TABLE 1
NUMBER OF TRAITS MENTIONED IN DESCRIPTIVE NARRATIVES MEN CLASSIFIED
ACCORDING TO THE COMPONENTS OF THE CALIFORNIA TEST OF PERSONALITI










SELF-ADJUSTMENT Number Per Cent Number Per Cent Number
Per Cent
Self-Reliance 15 U7 7 h7 lii 50
Personal Worth 3 9 2 13 19
68
Personal Freedom 6 19 0 00 7 25
Belonging 8 25 1 7 13 1x6
(Freedom from)
Withdrawing Tendencies 10 31 h 27 10 36
(Freedom from)
Nervous Symptoms lii UU 6 liO 19
68
SOCIAL ADJUSTMENT
Social Standards 25 78 13 87 13 ii6
Social Skills 29 91 10 87 20 71
(Freedom from)
Asocial Tendencies 11 3ii li 27 13 li6
Family Relations 12 38 8 53 16 57
School Relations Hi iOi 10 67 16 57
Community Relations h 13 li 27 8 29
20
Considering next the area of Social Adjustment, the components receiv¬
ing the greatest number of frequencies ly the elementary group were Social
Skills and Social Standards, The c<»i5)onents receiving the least number of
frequencies were Freedom from Asocial Tendencies and Community Relations.
The secondary group, on the basis of frequencies, gave the greatest im¬
portance to the components of Social Standards and Social Skills and the
least inportance to the components of Freedom from Asocial Tendencies and
CoxDmunity Relations.
In this same area of Social-Adjustment, the student group, on the basis
of frequencies, gave the greatest importance to the components of Social
Skills and Family Relations, tying them. Least importance was given to the
component of Community Relations.
Both elementary teachers and secondary teachers gave first place, in
the area of Self-Adjustment, and on the basis of frequencies, to the conpon-
ent of Self-Reliance, In each instance, h7.% of each group listed it as a
desirable trait for adjustment. Sixty-eight per cent of the student group,
on the other hand, gave first place, on the basis of frequencies, to Per¬
sonal Worth and Freedom frcaa Nervous Symptoms.
Whereas Personal Worth was considered of greatest importance ty the
student group, it received least inportance on the basis of frequencies by
the elementary grovp with only 9% mentioning it and slightly more importance
by the secondary group with only 135^ mentioning it,
Self-Reliance, considered first 1:^ the elementary and secondary grorps,
received second importance by the student group with of the subjects
mentioning it.
There was no conponent in the area of Self-Adjustment which was not men¬
tioned by less than 2$% of the student group; however, the component of
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Personal Freedom received no frequencies by the secondary groupj only 7%
of the group mentioned Belonging and 13^ of the group mentioned Personal
Worth, Only 9^ of the elementary group, on the basis of frequencies, con¬
sidered Personal Worth important.
Considering the area of Social-Adjustment, both the elementary group
and the student group gave first place in regard to frequencies, to the com¬
ponent of Social Skills, of the elementary teachers listed it. The
secondary group, on the other hand, gave first place to the conponent of
Social Standards with 8?^ of this group mentioning it.
Social Standards, with 78^ of the teachers mentioning it, ranked second
with the elementary teachers, while Social Skills ranked second with the
secondary teachers. The student group gave second place to two traits
which they tied - Family Relations and School Relations, Fifty-seven per
cent of the group listed each of these traits.
All three groups gave the least number of frequencies to the component
of Community Relations, In the case of the elementary group, 135^ mentioned
it} 2756 of the secondary group mentioned it, and 29^ of the student group
mentioned it.
In the area of Social-Adjustment, as in the area of Self-Adjustment, the
student group, on the basis of frequencies, mentioned more traits than the
other two groups in their descriptions. The elementary group mentioned
more than the secondary group.
The seventy-five teachers, as a whole, considered Self-Reliance and
Freedom from Nervous Syuptoms most iaportant in the area nf Self-Adjustment,
Personal Freedom was considered least important. The three groups of sub¬
jects, as a Tdiole, considered Social Skills and Social Standards most im¬
portant in the area of Social-Adjustment, They considered Community
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Relations least important.
Analysis of Responses to the California Test of Personality.-- Con¬
sidering ptirpose number 2 of this study - To find out the reactions of the
teachers used in this stu4y to a standardized personality inventory when
the inventory was used as an indication of knowledge rather than as a mea»-
sure of their personality 4 the writer had the seventy-five sub;jectw to
check the California Test of Personality in the way that they thought the
well-adjusted child would check it. After this procedure had been carried
out, the writer scored the tests, an analysis of the results is given in
Tables 2, 3, and k»
The elementary teachers used in this study reacted to the Elementary
Series of mentioned test. Scores received on Part I of the test. Self-Adjust¬
ment, ranged from 38 to 71, cr from the 25th to the 99th percentile. The
mean for the group was 61,22 or the 75th percentile. Sixty-two per cent of
the subjects scored above the mean, while 38^ scored below the mean. The
median was 62,25, and the standard deviation was 8l,ii7.
The components of Part I were analyzed, and the following discussion con¬
cerns the data which are presented in Table 2,
As indicated in Table 2 and Figure 1 the scores for the ccmgsonent of
Self-Reliance ranged from ii to 12 or from the 10th to the 99th percentile
with a mean of the scores of 9.53 idiich is equivalent to the 90th percentile.
Fifty per cent of the subjects scored above the mean, while 50^ of the sub¬
jects scored below the mean. The median was 9»50, The standard deviation
was 1*78,
For the coH?)onent of Personal Worth, the scores ranged from 5 to 12 or
from the l5th to the 99th percentile with a mean of 9.81 which is equivalent
to the Both percentile. Sixty-two per cent of the subjects scored above the
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mean, while thirty-eight per cent scored below the mean. The median, in this
instance, was 10,71, and the standard deviation was 1,67,
Personal Freedom was the next con^ionent. Scores ranged from 5 to 12 or
from the 5th to the 90th percentile. The mean was 10,13, Sixty-six per
cent scored above the mean. Thirty-four per cent scored below the mean.
The median was 10,08, and -the standard deviation was 1,88,
For the con?)onent of Feeling of Belonging, the scores ranged frcan 6
to 12 or from the 5th to the 90th pereentile with a mean of 11,3U or the
65th percentile. Sixty-six per cent scored above the mean, while thirty-
four per cent scored below the mean. The median was 11,66, The standard
deviation was 1,16,
Scares for the con5)onent of Freedom from Withdrawing Tendencies ranged
from 1 to 12 or from the 1st to the 95th percentile. The mean was 10,78
which is eqiiivalent to the 75th percentile. Seventy-two per cent of the
subjects scared above the mean. Twenty-eight per cent scored below the
mean. The median was 11,38, and the standard deviation was 1,78,
Considering the coH$»onents of Self-Adjustment as a whole, the group was
rather homogeneous as indicated by the standard deviations. In all instances
but one, the larger per cent of the subjects scored above the mean.
Part II of the test. Social Adjustment, was considered next^ Scores
were found to range from li9 to 72 or from the 25th to the 99th percentile.
Sixty-nine per cent of the cases scored above the mean, while thirty-one
per cent scored below the mean, Ibe median was 67,83, and the standard
deviation was U,70,
An analysis of the varioiis con^onents of Social Adjustment according to
the test and given in Table 2 revealed scores for the component of Social
Standards which ranged from 9 to 12 or from the 20th to the 90th percentile.
TABLE 2
RESULTS FROM THE CALIFORNIA TEST OF PERSONALITY TOEN
CONSIDERED AS A TEST OF KNOWLEDGE OF ADJUSTMENT BY
THE GROUP OF ELEMENTARY SCHOOL TEACHERS








SELF-ADJUSTMENT - 71 61,22 75 62 OO 62.25 “Tot
Self-Reliance h - 12 9.53 90 50 50 9.50 1.78
Personal Worth 5 - 12 9.81 80 62 38 10.71 1.67
Personal Freedom 5 - 12 10.13 U5 66 3k 10.08 1,88
Belonging 6 - 12 11.3U 65
66 3h 11.66 1.16
(Freedom from)
Withdrawing Tendencies 1 - 12 9.63 70 69 31 10.50
2.71
(Freedom from)
Nervous Symptoms k - 12 10.78 75 72
28 11.38 1.78
PART II
SOCIAL-ADJUSTMENT 1*9 - 72 66.U7 75 69 31 67.83 U.70
Social Standards 9 - 12 11.16 60 31 69 11.17 .71
Social Skills 7 - 12 10.16 65 31 69 10.58 1.39
(Freedom from)
Asocial Tendencies 7 - 12 11.22 65 65 35 11.61 1.22
Family Relations 7 - 12 11.69 90 65 35
11.88 8.16
School Relations h - 12 11.09 65 65 35 11.61 1.56
Community Relations 8 - 12 11.16 55 53 U7 11.23 .87






































Fig. 1,- Graphic device for the showing of distributions of scores,
important centile values and total ranges made by the ele¬
mentary groiq) on Total Adjustment as measured by the Calif¬
ornia Test of Personality - Elementary Series.
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The mean for these scores was 11,16 which is equivalent to the 60th percen¬
tile, Thirty-one per cent of the subjects scored above the mean. Sixty-
nine per cent of the subjects scored below the mean. The median was ip,58
and the standard deviation was 1,39*
Scores for Freedcmi from Anti-Social Tendencies ranged from 7 to 12 or
from the l5th to the 90th percentile. The mean was 11,22 car the 65th per¬
centile., The standard deviation was 1,22, Sixty-five per cent of this
group soared above the mean. Thirty-five per cent scored below the mean.
The median was 11,61,
The next component measured by the test was Family Relations, Scores
ranged from 7 to 12 or the l5th to the 90th percentile. The mean was 11,69
or the 90th percentile. Sixty-five per cent of the group scored above the
mean. Thirty-five per cent of the group scored below the mean. The stan¬
dard deviation was 8.16.
The scores for School Relations ranged from h to 12, The mean was
11,09» Sixty-five per cent of the group scored above the mean. Thirty-
five per cent scored below the mean. The median was 11.61, Ihe standard
deviation was 1,56,
The last component of Social Adjustment as measured by the test was
Community Relations, The scores ranged from 8 to 12 or from the 10th to the
85th percentile. The mean was 11,16 or the 55th percentile. Fifty-seven
per cent of the teachers scored above the mean. Forty-seven per cent scored
below the mean. The median was 11,23, and the standard deviation was 0,87*
Considering the size of the standard deviations, the group was rather
homogeneous} however, the standard deviation for the component of Family
Relations indicated a heterogeneous group.
Considering Total Adjustment to be a combination of Self-Adjustment and
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Social Adjustment, scores ranged from 8? to li|.3 or from the 25th percentile
to the 99th. The mean was 127.69 or the 75th percentile. The median was
130,17, and the standard deviation was 12,73.
The elementary groT;^), as a whole, was a rather homogeneous group. In all
instances except three, the larger per cent of the group scored above the
mean. The mean was equivalent to a percentile which indicated knowledge
above the average.
The secondary group. Just as the elementary group checked the California
Test of Personality, The data, as given in Table 3, revealed scores in the
area of Self Adjtistment that ranged from 56 to 88 or the 20th to the 95th
percentile. Seventy-three per cent of the group scored above the mean,
while 27^ scored below the mean. The median was 81.00, and the standard
deviation was 9,02,
An analysis of the various coi^ponents of Self-Adjustment, as indicated
in Table 3 and Figure 2 revealed scores for the component of Self-Reliance
which ranged from 2 to 15 or from the 1st to the 99th percentile. The
mean for the group was 11,67, Sixty per cent of the subjects scored above
the mean, while forty per cent scored below the mean. The median was 12,25{
the standard deviation was 3.27,
Scores for the component of Personal Worth ranged from ^0 to 15 or from
the 20th to the 95th percentile. Sixty-seven per cent of the group scored
above the mean, while 33 per cent of the group scored below the mean. The
median was 1U,33) and the standard deviation was 1.66.
The scores for the coaponent of Personal FreedcM ranged from 8 to 15 or
the 5th to the 90th percentile. The mean was 13.07 or the 14.5th percentile.
Sixty per cent of the subjects scored above the mean. Forty per cent of
TABLE 3
RESULTS OF THE CALIFORNIA TEST OF PERSONALITY WHEN
CONSIEERED AS A TEST OF KNOWLEDGE OF ADJUSTMENT
BY THE GROUP OF SECONDARY SCHOOL TEACHERS








SELF-ADJUSTMENT - 88 78,53 85' 73 27 81,00 9^02
Self-Reliance 2 15 11.67 80 60 I4O 12,25 3.27
Personal Worth 10 15 13,67 80 67 33 114,33 1,66
Personal Freedom 8 15 13.07 145 60 I4O 13,38 1.77
Belonging 13 a 15 lii.U7 70 67 33 II4.67 .71
(Freeaom from)
Withdrawing Tendencies 6 15 12.93 65 67 33 I3.I4O 2.37
(Freedom from)
Nervous Symptoms 6 15 12.73 75 67 33 13.33 2,62
PART II
SOCIAL-ADJUSTMENT 63 86 78.13 70 60 I4O 81.75 7.78
Social Standards 11 15 lli.07 70 73 27 114.56 1.23
Social Skills 8 mm 15 12,li0 55 60 I4O 12,88 2.15
(Freedom from)
Asocial Tendencies U tm 15 12.07 55 73 27 13,33 3.21
Family Relations 11 15 114.27 80 67 33
114,75 l,2li
School Relations 9 15 12.147 60 67 33 13.92 2.38
Community Relations 10 15 12.87 70
60 I4O 13.68 2.62
TOTAL ADJUSTMENT 119 -17U 156.66 80 67
33 162.75 16.28



































Fig. 2,- Graphic device for the showing of distributions of scores,
important centile values and total ranges made by the sec¬
ondary group on Total Adjustment as measured by the Cali¬
fornia Test of Personality - Secondary Series,
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the subjects scored below the mean. The median was 13«38. The standard
deviation was 1,77«
The next coa^jonent of the test was Feeling of Belonging, The scores
for this conponent ranged from 13 to 1$ or the ii^th to the 90th percentile.
The mean was lit,47 or the 70th percentile. Sixty-seven per cent of the sub¬
jects scored above the mean. Thirty-three per cent of the subjects scored
below the mean. The median was 14,67. The standard deviation was 0,71,
Scores for the component of Freedom from Withdrawing Tendencies ranged
from 6 to 1$ or from the 5th to the 95th percentile. The mean was 12,93 or
the 65th percentile. Sixty-seven per cent of the group scored above the
mean. Thirty-three per cent scored below the mean. The median was 13,40,
and the standard deviation was 2,37.
The last component of Self Adjustment measured by this test was Freedom
from Nervous SyB^^toms* Scores ranged from 6 to l5 or from the 5th to the
95th percentile. The mean was 12,73, Sixty-seven per cent of the group
scored above the mean. On the other hand, thirty-three per cent of the
teachers scored below the mean. The median was 13,33, The standard devia¬
tion was 2,62,
Considering Self Adjustment as a whole, the group may be referred to
as rather homogeneous. In all instances, the greater per cent of the sub¬
jects scored above the mean. The data was skewed.
An analysis of the cosqponents of Social Adjustment as measured this
test showed the following results which are also given in Table 3* As indi¬
cated in this table, scores ranged for the component of Social Standards
from 11 to 15 or from the 1st to the 90th percentile. The mean was 14,07
or percentile 70, Seventy-three per cent of the subjects scored above the
mean, idiile twenty-seven per cent scored below the mean. The median was
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lii.56 and the standard deviation was 1.23*
The next coii:?)onent of Social Adjustment was Social Skills, The scores
ranged from 8 to 15 or from the 5th to the 99th percentile. The mean, in this
instance, was 12,i|0 or percentile 55* Sixty per cent of the subjects scored
above the mean, while forty per cent scored below the mean. The median was
12,88, and the standard deviation was 2,15,
Scores for Freedom from Antisocial Tendencies measured by this test
ranged from 1; to 15, This was equivalent to a range from the 1st to the
99th percentile. In this case, the mean was 12,07 or percentile 55* Seventy-
three per cent of the subjects scored above the mean. Twenty-seven per cent
of the subjects scored below the mean. The median was 13,33, while the
standard deviation was 3•21,
Family relations was the next con?)onent measured. Scores ranged from
11 to 15 or from the 20th to the 95th percentile. The mean was 1U,27, The
mean was equivalent to the 80th percentile. Sixty-seven per cent of the
subjects scored above the mean. The median, in this instance, was lii,75,
while the standard deviation was 2,38,
^e last component of Social Adjustment measured by this test was Communi¬
ty Relations, The scores ranged from 10 to 15 or from the 20th to the 99th
percentile, A mean of 12,8? was obtained which was equivalent to the per¬
centile score of 70, Sixty per cent of the subjects scored above the mean.
Forty per cent of the scores fell below the mean. The median was 13*68,
The standard deviation was 2,62,
Considering Social Adjustment as a whole, the subjects did not do as well
in this area as in the first area according to the percentile scores. In
all instances, the larger per cent of the subjects scored above the mean.
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Considering Total Adjustment, as do the authors of this test, to be a
ccanbination of Self Adjustment and Social Adjustment, the irriter found
scores that ranged from 119 to I7U or from the 20th to the 95th percentile#
The-mean was 156.66 which was equivalent to the 80th percentile# Sixty-
seven per cent of the teachers in this group scored above the mean, while
thirty-three per cent scored below the mean. The median was 162#75, and
the standard deviation w^s 16.28#
On the whole, this group's performance on the basis of percentile scores
was better than the elementary group# The group was homogeneous. In all
instances, the greater per cent of the grov^ scored above the mean,
A third group, which included a group of practice teachers, checked the
California Test of Personality, as did the elementary and secondary grot5)s#
They were requested to check it as they felt the well-adjusted child would
check it. In this instance, as in the previous one, the Secondary Series
was used.
As is indicated in Table ii, scores for Part I - Self Adjustment - ranged
from 72 to 89 or from the 55th to the 99th percentile. The mean of the
scores was 83.18 or percentile 85# Sixty-one per cent of the group scored
above the mean. Thirty-nine per cent scored below the mean. The median was
12#50, The standard deviation was 2,3li#
On the next con5>onent. Personal Worth, scores ranged from 12 to 15 or
from the 50th to the 95th percentile. The mean was lb#6U or percentile 95#
Sixty-four per cent of the subjects scored above the mean. Thirty-six per
cent of the subjects scored below the mean. The median was lit#83# The
standard deviation was 0#72#
A Sense of Personal Freedom was the next component measured# Scares
ranged from 12 to l5 or frcmi the 30th to the 90th percentile# The mean of
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the scores was or percentile 70. Sixty-one per cent of the group
scored above the mean. On the other hand thirty-nine per cent scored below
the mean. The median was lii,50. The standard deviation was 0,9li,
Scores for a Feeling of Belonging ranged from 13 to 15 or from the l;5th
to the 90th percentile. The mean of the scores was lii,50 or percentile 90,
Ninety-three per cent of the subjects scored above the mean. Seven per cent
of the subjects scared below the mean. The median was lit.96 and the stan¬
dard deviation was 0,52,
The next coii5)onent was Freedom from Withdrawing Tendencies, Scores
ranged from 9 to 15 or from the l5th to the 95th percentile. The mean was
13,88 or the 80th percentile. Fifty-seven per cent of the subjects scored
above the mean. Forty-three per cent scored below the mean. The median was
lit,25, The standard deviation was 1,38,
The last component measured by this test in this area was Freedom frcan
Nervous Syi^toms, The mean of the scores was 13,61 or percentile 85,
Seventy-one per cent of the group scored above the mean, while twenty-nine
per cemt of the group scored below the mean. The median was lit,63, and the
standard deviation was 2,32,
Considering Self Adjustment, the group was more homogeneous than the
other groups. In all instances, the larger per cent of the group scored
above the mean.
Part III of the test. Social Adjustment, was also analyzed. Scores ranged
from 71 to 90 ca* from the UOth to the 99th percentile. The mean was 83,21
or percentile 90. Fifty-seven per cent of the group scored above the mean.
Forty-three per cent scored below the mean. The median was 83.50. The
standard deviation was U,55,
The first con5)onent of Social Adjustment was Social Standards, The scores
TABLE U
RESULTS OF THE CALIFORNIA TEST OF PERSONALITY T/IIHEN
CONSIDERED AS A TEST OF KNOWLEDGE OF ADJUSTMENT









Below Mean Median S. D.
72 - 89 83.18 85 61 39 8ii.25 U.9li
Self-Reliance 3-15 12,00 80 6l 39 12.50 2.31^
Personal Worth 12 - 15 11^.61; 95 6U 36 11;.83 .72
Personal Freedom 12 - 15 lii.21 70 61 39 111 .50 .9h
Belonging 13 - 15 ll;.50 90 93 7 11^.96 .52
(JVeeaom from)
Withdrawing Tendencies 9-15 13.86 80 57 U3 11^.25 1.38
(Freedom from)
Nervous Symptoms 6-15 13.61 85 71 29 11.63 2.32
PART II
SOCIAL-ADJUSTMENT 71-90 83.21 90 57 U3 83.50 i;.55
Social Standards 12-15 lli.i;6 70 68 32 lh.16 .87
Social Skills 9-15 13.89 90 61 39 lii.25 l,hO
(Freedom from)
Asocial Tendencies 11 - 15 13.68 90 57 k3 13.81 .78
Family Relations 13 - 15 lii.57 87 61 39 lii.72 .62
School Relations 7-15 13.36 75 36 6U 12.79 2.02
Community Relations 11 - 15 13.96 85 61 39 m.20 l.lll





Fig. 3.- Graphic device for the shelving of distributions of scores,
ia^jortant centile values and total ranges made by the stu¬
dent group on Total Adjustment as measured by the Cali¬
fornia Test of Personality - Secondary Series,
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ranged from 12 to 15 or from the 25th to the 90th percentile. The mean for
the scores was lli.li6 or percentile 70. Sixty-eight per cent scored above
the mean. Thirty-two per cent scored below the mean. The median was 11^,76,
The standard deviation was 0,87.
The next component was Social Skills. The scores ranged from 9 to 15
or from the 10th to the 99th percentile. The mean was 13.89 or percentile
90. Sixty-one per cent of the groiQ) scored above the mean. Thirty-nine per
cent scared below the mean. The standard deviation was l.UO,
Scores on the component of Freedom from Asocial Tendencies ranged from
11 to l5 or from the 30th to the 99th percentile. The mean was 13,68 or per¬
centile 90, Fifty-seven per cent of the group scored below the mesui. Forty-
three per cent of the group scored below the mean. The median was 13,81,
and the standard deviation was 0,78,
Family Relations was the next component. Scores ranged from 13 to 15
or from the 60th to the 95th percentile. The mean was lit,57, Sixty-one
per cent of the subjects scored above the mean. Thirty-nine per cent of
the subjects scored below the mean. The median was lU.72. The standard
deviation was 0,62,
The next coa^jonent was School Relations. The scores ranged from 7 to
15 or from the 5th to the 99th percentile. The mean was 13,36 or percen¬
tile 75* Thirty-six per cent of the group scored above the mean, while
sixty-four per cent of the group scored below the mean. The median was 12,
79 and the standard deviation was 2.02,
The last coai^jonent of Social Adjtistment was Community Relations, The
scores ranged from 11 to 15 or from the 35th to the 99th percentile. The
mean was 13.96 or percentile 85, Sixty-one per cent of the group scored
above the mean, while thirty-nine per cent of the group scored below the
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mean. The median was lU.20 and the standard deviation was l.lit.
Considering Social Adjustment, the group, on the whole was a more homo¬
geneous group than the other groups* In all instances except one, the
larger per cent of the group scored above the mean.
Total Adjustment as revealed by both Self Adjustment and Social Adjust¬
ment was analyzed. The scores ranged from lii.3 to 179 or from the 60th to
the 99th percentile. The mean was 166,39 or percentile 95* Fifty-seven
per cent of the group scored above the mean. On the other hand, forty-
three per cent of the group scored below the mean. The median was 167,83,
The standard deviation was 8,33,
Considering the student group on the test as a whole, the group was more
homogeneous than the other two groups. Scores, on the whole ran higher.
In most cases, the larger per cent of the group scored above the mean.
Relationship Between the Number of Concepts Listed and Scares on the
California Test of Personality,— Having made an analysis of written con¬
cepts of desired adjustment and having found the reactions of teachers used
in this study to the California Test of Personality, the next step was to
determine if there was a relationship between the number of traits mentioned
in the written descriptions by teachers who revealed by their responses con¬
siderable knowledge of desired adjustment and those who revealed by their
responses a meager knowledge of desired adjustment as such knowledge was
meas^^red by the California Test of Personality, Chi square was computed
to see if such a difference existed, and phi was computed to determine
the relationship,
Using the median as the line of demarcation, two groups were formed, one
group consisting of those subjects whose scores on the California Test of
Personality were above the median and a second group whose scores on men-
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tioned test were below the median. The group scoring above the median was
referred to as having considerable knowledge of desired adjustment, and the
group scoring below the median was referred to as having meager knowledge of
desired adjustment,
Chi square was 3*8112 and was significant; at the ,05 level of confidence.
Phi was ,1U0. It revealed that those teachers whose reactions to the Cali¬
fornia Test of Personality tended to reveal considerable knowledge of desired
personality also listed more desirable traits in their written concepts of
desired adjustment, while those teachers whose reactions to the California
Test of Personality tended to reveal meager knowledge of desired personality
adjustment also listed fewer traits in their written concepts of desired
adjustment.
On the basis of the above findings, it may be concluded that there was
probably a significantly larger number of concepts listed by the subjects
who seemed to have superior knowledge of adjustment than by the group with
inferior knowledge.
Relationship Between Knowledge and Personal Adjustment.— The next
and final step in the analysis of the data used in this study was an analy¬
sis of the results obtained on the Minnesota Multiphasic Personality Inven¬
tory,
After scores had been tabulated and correction values made, as revealed
by "K”, a validity scale, profiles were charted which revealed T-scores,
According to the authors of the test, a T-score of 70 is indicative of un¬




T-scores of 70 or above were separated from the profiles containing no
T-scores of 70 or above. The first mentioned profiles^ were referred to
as maladjusted, and the other mentioned profiles were referred to as adjust¬
ed. The results are given in Table 5,
TABLE 5
ADJUSTED AND MALADJUSTED GROUPS AS REmLED BY THE









M F M F M F M F
Adjusted 0 2k k 7 0 16 h kl - 51
Maladjusted 0 7 3 1 0 12 3 20 - 23
Discarded 0 1 0 0 0 0 0 1 - 1
TOTAL 0 32 7 8 0 28 7 68 - 75
As is indicated in Table 5, the maladjusted group consisted of 23 per¬
sons or thirty-one per cent of the total group. Of these 23 persons, 3 or
thirteen per cent were malesj 20 or twenty-nine per cent were females.
Seven or thirty per cent of the group were elementary teachers j 1; or seven¬
teen per cent of the groT:^) were secondary teachersj twelve or fifty-two
per cent of the group were students.
On the other hand, the adjusted group consisted of fifty-one teachers or
sixty-eight per cent of the total number of subjects. Of these fifty-one
persons, twenty-four or forty-seven per cent were elementary teachersj




nine per cent were students.
One profile or one per cent of the group discarded because it was in¬
validated tiy an extremely hilgU "lie” score.
T-scores of 70 and above were given t o the following traits by the mal-
adjuited groi:^)* Hypochondriasis by two of the seven elementary teachers,
hysteria. Psychopathic Deviate, Paranoia, Hypomania, and the Social Interest
Scale; Masculinity-Feminity, H^ochondriasis, and H^omania by the three
male secondary teachers. The twelve student teachers received T-Scores of 70
and above on the traits* Psychopathic Deviate, Paranoia, Schizophrenia,
and hypomania. Two persons received two such scores each. One received
scores on the traits. Schizophrenia and Hypomania, The other received
scores on the traits, I^ochondriasis, Depression, and Psychasthenia,
In order to determine if there was a relationship between the subjects*
reactions to the California Test of Personality and their own personality
adjustment as revealed by the Minnesota Multiphasic Personality Inventory,
Pearson's Product-Moment Coeeficient of COTrelation was computed, Pearson's
r was confuted to find if there was c significant relationship between
Self Adjustment, Social Adjustment, and Total Adjustment measured hy the
California Test of Personality and each trait measured by the Minnesota
Multiphasic Personality Inventory, The results were given in Table 6,
All significant Correlations, as are indicated in the table, were negative.
Since a high score on the Minnesota Multiphasic Personality Inventory
denoted maladjustment and a low score on the California Test of Personality
revealed a meager knowledge of personality, and a low score on the Minne¬
sota Multiphasic Personality Inventory denoted desirable adjustment and
a high score on the California Test of Personality adjustment and a high
score on the California Test of Personality revealed a considerable know-
hi
ledge of personality, the following conclusion was reached on the basis of
findings* Those persons who revealed considerable knowledge according to
instruments used also tended to be better adjusted individuals, and those
persohs who revealed meager knowlec^e of adjustment according to instruments
used tended to be less adjxisted individuals*
Considering the elementary group of teachers, significant correlations
of -.355 were found between Self Adjustment and Depression, of -.396 between
Social Adjustment and Depression and -,U06 between Total Adjustment and
Depression, All correlations were significant at the .05 level of confi¬
dence.
Other significant correlations of -.38? were found between Self Adjust¬
ment and Psychasthenia, of -.378 between Social Adjustment and Psychasthenia,
and -.UOl between Total Adjustment and Psychasthenia. All correlations were
significant at the .05 level of confidence.
Fvirther computation revealed a significant correlation of -,li3U between
Self Adjustment and the Social Interest Scale, and -•It98 between Total Adr-
Justment and the Social Interest Scale, The first mentioned correlation
was significant at the ,05 level of confidence; the other two at the ,05
and .01 levels of confidence.
The data from the secondary group was analyzed next, and only one signi¬
ficant correlation was found, a correlation of -.720 between Self Adjust¬
ment and Depression, This correlation was significant at the ,05 and ,01
levels of confidence.
The last group analyzed was the student group, A correlation of -.Mil
which was significant at the ,05 level of confidence was found between
Social Adjustment and Paranoia, It was concluded that those persons whose
reactions to the California Test of Personality revealed meager knowledge of
TABLE 6
CORRELATIONS* BETWEEN THE CALIFORNIA TEST OF PERSONALITY AND THE
MINNESOTA MTJLTIPHASIC PERSONALITY INVENTORY





















Hs* -.023 -.230 -.159 -.125 -.161 -.Ili9 -.32U /.Oi+i+
-.136
D. -.355 -.398 -.ii06 -.720 -.1^13 -.327 /.023 /.083 y^.060
Hy. -.0U3 -.133 -.083 -.225 7^.020 -.lit2 -.202
-.08U -.096
Pd,~ -.llU -.075 -.li(9 -.12ii /.-73 -.032 T^.lilO -.006
1^.157
Mf. /.2it7 -.008 7^.151 7^.1i35 Mh9 -.095 -.251 -.195
Pa. /.032 /.103 j^.051 -.390 -.338 -.378 /.026 -,Ui+i
-.109
Pt. -.387 -.378 -.ilOl -.197 -.300 -.25it -.31+1 -.213
-.319
Sc* -»lk6 -.211 -.182 /.OOl 1^.100 /.087 -.251 -.1+08
-.371+
Ma* /.009 -.099 /.a.29 r.05l /.Oiil -.005 -.087 -.578
-.371
Si. -.h3h -.1^95 -.Ii98 -.275 -.506 -.388 /.097 /.131 /.131
♦Levels of
Confidence ,05 level -.355 *05 level - .^lU *0$ level - ,37U








Si, - Social Interest
Pd* - Psychopathis Deviate
Mf, - Masulinity-Femininity
Pa, - Paranoia
Social Adjustment, tended to be less desirably adjusted in the area of Para¬
noia according to the Minnesota Multiphasic Personality Inventory,
Considering the same group of subjects, a significant correlation -,1*08
was found between Social Adjustment and Schizophrenia, and one of -,37ii be¬
tween Total Adjustment and Schizophrenia, The correlations revealed that
those persons whose reactions to the California Test of Personality tended
to reveal less knowledge of desired adjustment as measured by Social Ad¬
justment and Total Adjustment, tended to be less desirably adjusted when
considering the trait schizophrenia as measured by the Minnesota Multi¬
phasic Personality Inventory,
One other significant correlation was found while analyzing the data
received from the student group. This correlation of -,578 iirtiich was sig¬
nificant at both the ,05 and ,01 level of confidence was found between
Social Adjustment as measured by the California Test of Personality Inven¬
tory and Hypomania as measured by the Minnesota Multiphasic Personality In¬
ventory, The correlation revealed that there was a relation between know¬
ledge of Social Adjustment measiired by the California Test of Personality
and Hypomania as measured by the Minnesota Multiphasic Personality Inven¬
tory,
It may be of interest to note that no significant correlation was fovmd
between Self Adjustment and any component of personality adjustment measured
by the Minnesota Multiphasic Personality Inventory,
It may be of interest to note, further, that significant correlations
were found between Depression and Self Adj\istment in both groups of teachers.
In the case of the elementary group, it existed between depression and Self
and Social Adjustment, In the case of the secondary group, it existed be¬
tween Self Adjustment and Depression but was sufficiently high to be signi-
hh
fleant at the *01 level of confidence.
The correlations found between Depression and Self, Social, and Total
Adjustment in the Student group were positive and less than ,100 when a
correlation of ,37h was necessary to be significant at the *05 level of con¬
fidence.
The elementary group had the largest number of significant correlations
and the elementary group comprised the largest number of subjects. The
student group had the next number of significant correlations. The secon¬
dary group had the smallest number of significant correlations and also the
smallest number of subjects.
All significant correlations were negative which meant that the scores
were related inversely. Those persons whose responses to the California
Test of Personality revealed considerable knowledge of personality adjust¬
ment also revealed better personality adjustment by their reactions to the
Minnesota Multiphasic Personality Inventory, On the other hand, those per¬
sons whose reactions to the California Test of Personality revealed a
meager knowledge of personality adjtistment, also tended to be less adjusted
themselves as revealed by the Minnesota Multiphasic Personality Inventory
in those areas where significant correlations were found.
On the basis of the above findings, it may be concluded that there is a
relationship between a person's knowledge of desired personality adjustment
and a person's own level of adjustment.
Considering the findings as a whole, it may be said that no subject was
able to respond to the standardized instrument in such a way as to receive
maximum scores on all con^jonents. It may further be said that those teachers
who tended to have a greater knowledge of personality adjustment according
to a standardized instrument also were able to write more concepts of person-
ality# There seemed to be a direct relationship between the knowledge that




mtaroductory Statement.*— This was a study that took place in Athens,
Georgia and Atlanta, Georgia dtiring the second semester of the school year,
1951 - 1952.
It was a study to determine whether selected groups of teachers were
able to respond by written concepts of desired adjustment and to a person¬
ality inventory in such a manner as to indicate the most desirable adjust¬
ment in pupils on the grade-level they were teaching.
In gathering the data for this study, seventy-five teachers - thirty-two
elementary school teachers, fifteen secondary school teachers, and twenty-
eight practice teachers were asked to -write narrative descriptions of chil¬
dren whom they considered well-adjusted, to check the California Test of
Personality as they felt the -well-adjusted child whom they described would
check it, and to check -the Minnesota Multiphasic Personality Inventory as
they would check it themselves.
The subjects were asked to con^jly with mentioned procedure in anveffort
to realize the purposes of this study; namely,
1, To analyze written concepts or descriptions of desired adjust¬
ment.
2, To find out the reactions of the teachers used in this study to
a standardized personality inventory when the Inventory was used as an
indication of knowledge rather than as a measure of their personality.
3. To determine if there was a difference between the nnmber of con¬
cepts of adjustment written by teachers whose responses revealed a con¬
siderable knowledge of desired personality adjustment as compared with
those teachers whose responses revealed a meager knowledge of adjust¬
ment.
Ua To determine the relationship between the responses of teachers
to the inventory used as an indication of knowledge and an inventory
used as an indication of their personality adjustment,
Siimmary of Findings,— Descriptions of well-adjusted children written
by the teadhers used in this study were read, analyzed, and fomd to be in
harmony with those studies which corroborate the findings of Wickman, To
eliminate the criticism given Wickman by Peck, whose findings were not in
harmoror with those of Wickman, descriptions used in this study were written
of actual children.
The findings revealed, as did Wickman and others, that teachers, as a
group, do not really know desired adjustment. The teachers used in this
study were not able to write as many traits in their descriptions as were
the practice teachers.
An analysis of data received from subjects who had checked the standard¬
ized instrument as a measure of knowledge revealed that no single subject
was able to make maximum scores on all components,
A significant relationship was found to exist between the number of
traits mentioned in the descriptive narratives of well-adjusted children and
knowledge of personality adjustment as measured 1:^ the standardized instru¬
ment, This may be said to corroborate, in a general way, the findings of
Clarke, who found that teachers with poor mental health were more affected
by certain tjrpes of behavior probleois, while those teachers with good
mental health were more affected by behavior problems of a different kind,
A significant relationship was found to exist, also, between knowledge
as measured by a standardized instrument and personality ad;3ustment as re¬
vealed by another instrument.
The specific findings of this study are*
1, It appears that teachers who have had actual experience with
teaching children for a period of time were not able to iwrite as many
desirable traits of well-adjusted children in their descriptions as were
practice teachers used in this study.
2, No subjects were able to score the standardized instrument in
this study in such a way as to receive maximum scores on all coa5)onents,
3, Subjects whose reactions revealed a considerable knowledge of
desired personality adjustment tended to list more traits in their des¬
criptions of well-adjusted children, while subjects whose reactions
revealed meager knowledge of desired adjustment tended to list fewer
traits in their descriptions of well-adjusted children.
U. There appears to have been a relationship between an Individual's
knowledge of personality adjustment and the individual's own level of
personality adjustment.
Conclusions,— The conclusions of the study on the basis of the findings
are:
1, Very few teachers have sufficient knowledge of adjustment to
be able to write an adequate description of a well-adjusted child,
2, Individuals who are maladjusted will very likely give evi¬
dence of their maladjustment even when they are trying to conceal it.
Implications/— The following statements may be considered as inqjlica-
tions of or as implications from the data of this study.
1, The teacher's own level of personality adjustment may influence
the way she thinks in terms of her children,
2, Teaching eaqperience does not provide one with adequate informa¬
tion for describing well-adjjisted children,
RecommendationsThe following recommendations are made on the basis
of the findings of this study*
1, Bases of certification of teachers should involve requirements
of mental health as well as academic achievements,
2, More professional meetings should be designed with the objec¬
tive of imparting information concerning adjustment and possibly help
teachers with adjustment problems.
Recommendations for Further Study,— The following recommendations are
made on the basis of the findings of this study for fxirther stucfy*
1, A stutfy to determine the effect of teachers' personality on
students' personality, I would recommend that both teachers and pupils
be tested with standardized instruments at the beginning of the school
year, a second testing at the end of the first semester, and a final
testing at the end of the school year. The idea would be to see if
there was an effect on the pupils' adjustment by the levels of the
teachers'personality adjustment,
2, Another study that may prove of value as well as of interest
would be to have teachers select children whom they consider most ad)**
justed and those whom they consider least adjusted. Students should
check a standardized instrument and see how well the teachers were able
to determine the levels of adjustment of the children selected-.
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On the piece (s) of paper that has (have) been given you, please des¬
cribe as briefly and as concisely as you can a well-adjusted child.
This child may be one that you know, have known, or a figment of
your Imagination,
Do not use over 100 words.
After you have described a well-adjusted child, try to think of
yourself in terms of the child you have just described. Check the
test as you think this well-adjusted child you have described would
check it and not the way you would check it yoxirself,
Please ask no questions nor confer with anyone regarding the
narratives of questionnaire before you have turned them in.
If you do not wish to sign your name, use a fictitious one, but
be siire that you use the same name on both the test and the narrative.
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